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This thesis focused upon an examination of the
characteristics of students participating in an
undergraduate honors program.
Demographic and socioeconomic information, along
with questions pertaining to the respondents'
perception of the honors program, obtainability of
reference standards from participating in the program,
perception of self-worth, and parental influence were
examined to determine specific characteristics which
promote undergraduate student's participation in the
university's honors program.
The sample consisted of 15 males and 52 females
participants. All participants lived on campus and were
between the ages of 17 and 23.
The findings of this study indicate that both male
and female participants in the honors program represent
a homogeneous group in regards to perception of the
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honors program, obtainability of reference standards
from being associated with the honors program, and
internal direction. Moreover, parternal support was
found to be significant in influencing the respondents'
who came from dual parental backgrounds to attend
college; however, those respondent's who came from
single parent households were uncertain or disagreed
with paternal support.
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I. STATEMENT OF THE PROBLEM
This thesis will focus upon characteristics of students
participating in an honors program at a southern,
predominantly black university. It will examine the
attitudes of a group of honor students enrolled in a
baccalaurate program and their preceptions regarding
the honors program.
The examination of factors that may contribute to a
student's enrollment in an honors program may provide
new insight into the process of socialization and
uncover patterns linked to high academic aspirations.
Hence, the specific object of this thesis is to explore
characteristics which promote a student's participation
in the honors program, the perceived influence of the
program on the participants, and the extent to which
the participants find their reference standards
obtainable within the program.
In sum, this thesis focused upon the following
research questions:
1) What set of values and attitude serve to
prompt interest in the participation of an
undergraduate honors program?
2) What affect does parental influence have
on the participant enrolled in the honors
program?
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3) To what extent do participants find their
reference standards obtainable within the
program?
II. LITERATURE REVIEW
An array of factors have been found to have an
impact upon the academic achievement, aspirations, and
goals of an individual. The following reviews some of
these factors as they relate to the educational
achievement of the individual.
Kohn and Schooler (1969), engaged in research which
studied social class and its relationship to values and
orientation (an individual's conceptions of the
external world and of self), found that "social class
is consistently related to men's values-both their
values for themselves and their children-and to
their work, society, and self" (Kohn and Schooler, 1969
p.659). The study also revealed that there is a direct
relationship between social class and an individual's
need for self-direction or conformity to external
authority; with self-direction being more highly valued
by individuals in higher social class positions and
conformity by individuals of lower class positions. Of
significance to this thesis is Kohn and Schooler
acknowledgement of education as a medium of fostering
self-directional values and orientation; thereby
creating for the individual an opportunity for upward
social mobility.
According to Eshleman (1988), parents and the
socio-economic status of the parents' have a
significant effect on academic achievement and
4
educational goals. Hence, the socioeconomic status of
parents may be seen as an influencing factor in early
socialization patterns and
experiences, role expectations, values, and behavior.
Moreover, Eshleman reports that "class influences
academic potential and growth as well as the motivation
and means to get an education, occupational
aspirations, and almost any other factor related to
education" (Eshleman, 1988 p. 218).
Several studies have endeavored to expound upon
Esheleman's findings of a direct relationship between
parents' socioeconomic status and academic aspirations
and achievement via the incorporation of family
structure, social interaction, and ability of the
individual.
Sewell and Shah (1967 and 1968), studied the
influence of socioeconomic status and measured
intellegence on a group of randomly selected Wisconsin
high school seniors for a seven-year period. Their
findings indicated that socioeconomic status and
intellegence had a direct effect on expectations of
attending college, college attendance, and college
graduation. Other findings from the study concluded
that father's education has more of an effect on males
as a factor in deciding upon college plans, attendance,
and graduation than the mother's education; whereas,
both father's and mother's education had an equal
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effect upon females expectations. However, among
children with low intelligence, the mother's education
was found to have more influence on the individual's
aspirations and goals than the father's education.
Sewell and Shah's (1967 and 1968) findings also
indicated that intelligence was a greater factor in
deciding upon college plans, attendance, and graduation
for males, while socioeconomic status was a greater
influential factor for females. An analysis of only
those students who attended college revealed that
intelligence was more important than socioeconomic
status for both sexes in determining who would graduate
from college; however, socioeconomic status continued
to play a significant role in college graduation.
Hence, Sewell and Shah's (1967 and 1968) study is an
indicator that parental encouragement is a "powerful
intervening variable between socioeconomic class
background and intelligence of the child and his
educational aspirations" (Sewell and Shah, 1968, p.
571.
The findings of Sewell and Shah (1967 and 1968)
also bring to light the significance of sex as an
indicator of educational aspirations. Several studies
have replicated Sewell and Shah's research using
different samples from various other regions of the
country with results consistent to the precusors of the
study (Alexander and Eckland 1974; Marini and Greenberg
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1978; Hout and Morgan 1975). Hence, given the fact
that females are traditionally at a disadvantage in a
male dominated American society, the effect of
socioeconomic status on their educational aspirations
forces the female in a double liability status in
relation to the male (Alexander and Eckland, 1974).
Hout and Morgan's (1975) research included race as
an indicator along with parent's socioeconomic status
and sex in their study of educational aspirations among
high school seniors. Their findings indicated that for
black males, parental encouragement, grades, and
father's occupation were the factors which molded their
educational expectations, respectively, in the order
given. Their findings also indicated peer influence
played an insignificant role in the educational
expectations of black males. In the case of black
females, however "the reciprocal-peer effects on
educational plans and the parental-encouragement
effects on grades received" were significant (Hout and
Morgan, 1975, p.364).
Boocock (1972) surmises that experience and
attitudinal variables such as emphasis put on education
and family size are causal in the relationship between
socioeconomic status, academic achievement, and
aspirations. Moreover, environmental factors may
impose upon the significance of parents' socioeconomic
status (Mercy and Steelman, 1982). Their findings
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indicated that although an individual exemplifies the
capacity for intellectual dexterity, the parents may
lack in their ability to nurture the individual's
development; furthermore, Mercy and Steelman's findings
(1982) indicated that the educational level of one's
parents has a definite influence upon the level of
intellectual stimulation in the home.
Picou and Carter (1976), in a study to determine
the causal effects of significant-others influence on
the aspirations of a sample of Louisiana high school
seniors, found that the community where an individual
resides may play an important role in the type of
significant-other influence that the individual
receives in regards to educational aspirations. Their
study revealed that youths from rural communities have
a tendency to model their educational aspirations in
reference to their peers, whereas youths from urban
communities were more inclined to developed their
educational aspirations from their parents. Newcomb
(1969), surmises that because family movement is much
more stable in rural communities, thereby, cultivating
stronger intimate ties among youths, the effects of
peer-modeling in rural communities exerts more
influence. In urban communities, however, student
composition tends to be less stable, thereby negating
the opportunity for stronger peer-group association
among youths.
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Clark (1983), in his study to determine factors
that lead to failure or success among economically
deprived blacks, found that parents of youths that were
high achievers were more involved in the academic
development of their child. They were also more adept
at handling societal pressures than were parents of
students who were low achievers. Hence, Clark's
research suggests that parental involvement in an
individuals's academic development may be an indicator
of an individual's educational aspirations and
achievements.
According to Billingsley (1968), instrumental and
expressive family functions play an extremely viable
role in a child's educational aspirations.
Instrumental functions include the providing of basis
necessities such as food, clothing, housing, and health
care. Expressive functions involve the maintenance of
social and psychological well-being of the individual.
Billingsley purports that since the black family is at
an economic disadvantage in relation to white America,
black families have more difficulties providing both
insturmental and expressive functions to their
families.
Paramount to the development of an individual's
self-concept are prior socialization experiences and
background influences from role model exposure (Reitze
and Murtran, 1980). The authors purport that self
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esteem influences expectations, behavior, and future
plans. Moreover, as stated by Collins (1982), role
models are an effective means of the individual's
conforming to norms exemplary of the normative system
in society.
In their study of culturally disadvantaged children
and self esteem, Soares and Soares (1969, p.32) found
that culturally disadvantaged children internalize
negative attitudes "and reflect the discrimination in
their own negative self images." These children were
typically characterized as having a disbelief in
delayed gratification, low levels of achievement
motivation, and disbelief in their ability to achieve
because of their socioeconomic status and the
environment in which they lived (Havighurst and
Moorefield, 1967). Havighurst and Moorefield, 1967
found lack of exposure to positive role models and
frustration over socioeconomic status as reasons for
negative self-image.
The impact of significant others in an individual's
life plays a key role in educational aspirations and
motivation as noted by several scholars. Hence, the
role of teachers cannot be overlooked as a significant
factor in the development of student's aspirations and
goals. Kerckhoff's findings (1977), for example,
indicate that students who developed good
communications with their counselors and teachers were
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more inclined to receive encouragement to further their
education beyond high school. Denzin's (1966)
exploratory study of the significant others of college
students revealed that the different socialization
patterns of males and females in American society may
be instrumental in determining the selection of
significant-others in an individual's life. In his
exploratory research, Denzin observed that females were
more prone to mention family members as their choice of
orientational others, whereas males were not as
inclined to do so. Role-specific significant others
for females were as follows: family members, friends,
and faculty members, in order of significance. The
male significant others, however, tended to consist
more of fellow students and organizational members of
which the individual may be a part. Although faculty
and friends may occupy a significant role at the
beginning of the male college career, their influence
decreased during the progression of the males college
career and did not play a central role. Denzin credits
the difference in male/female significant-others to the
socialization process in American society, indicating
that females are socialized early into family roles in
middle class American society; hence, the pattern of
family members orientation-others among females.
Males, however, are socialized in American society to
be autonomous, hence they are less likely to mention
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family members as orientation-others.
Several studies have endeavored to explore the
prospect of girlfriends as significant-others in the
educational aspirations of males (otto, 1977; Campbell,
1968; Ryder et. al., 1971). The findings of these
studies indicate, that in fact, girl friends are
significant-others. Campbell states that "girl friends
are a specific form of peer relationship and share in
the social network which is most influential during the
years when a youth is coordinating his educational,
occupational, and marital plans" (Campbell, 1968,
p.841). Moreover, the influence of girl friends upon
the lives of the male may be instrumental in reducing
the number of significant others in the male's life
which have an impact on his educational and career
aspirations.
The Literature Review brings into focus numerous
factors which may impact upon the academic
expectations, goals, and achievements of an individual.
In the next section, this thesis proposal will focus on
various theories and principles as they relate to
socialization patterns of educational achievement and
aspirations.
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Theoretical orient.** i r>n
This thesis will focus upon socialization patterns
and experiences which promote participation in an
honors program for undergraduate students at a
predominantly black, southern university. This study
is partially based on the reference group theory which
seeks to explain why individuals identify with the
social and cultural groups to which they belong,
thereby, shedding light on the social mechanisms that
determine variations in participation of social groups
(Merton, 1949). According to Merton (1949),
identifying with significant others as role models for
ones own self appraisal and evaluation is common in
society. Abercrombie et al., (1984), distinguished
between two different types of reference groups:
normative and comparative. The former type refers to
the process by which values and attitudes are formed in
relation to a reference group, while the latter to the
way in which a reference group may be used to evaluate
one's own situation, i.e. socioeconomic status. An
exemplification of the normative reference group
perspective is the phenomenon of working class
conservatism, whereby working class individuals may
share the values of the middle class without having
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pretensions of belonging to it. The comparative
reference group perspective may be exemplified in the
instance of those individuals with upwardly mobile
socioeconomic aspirations.
The phenomenon that reference group theory seeks to
account for is that while on the one hand people "act
in a social frame of reference yielded by the groups of
which they are a part ... there is however, the further
fact that ... they frequently orient themselves to
groups other than their own in shaping their behavior
and evaluation (Merton, 1957, p.233). This distinction
between membership and non-membership groups becomes
more important as a society's rate of social mobility
increases and the possibility of belonging to new
groups become stronger (Mitchell, 1968).
The two types of non-membership reference groups
are distinguishable. A normative reference group is
the group from which a person takes standards, values,
and atitudes. This type of group may or may not lead
to a sense of relative deprivation on the part of the
individual depending on the content of the values of
the group, i.e. working class conservatism
(Abercrombie, et. al 1984). A comparative reference
group is the group whose situations or attributes a
person contrasts with personal ones. This inevitably
entails some measure of relative deprivation. However,
even in societies with relatively high rates of social
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mobility, comparisons are generally limited to the
feasible so that extremes of personal dissatisfaction
associated with the concept of anomie are avoided
(Hyman, 1942).
An analysis, therefore, of participation in an
undergraduate honors program within a four year
institution may prove to be of significance assuming
that the motives for participation lie not so much in
the educational opportunities or aspirations to learn,
but in the values and attitudes that the program
generates among its participants. Hence, in terms of
reference group theory, the honors program for
undergraduate students on which this study focuses
constitutes an important factor in choice of normative
reference group and may be summed up as follows:
Almost irrespective of provenience, sociolo
gical theory holds that identification with
groups and with individuals occupying
designated statuses does not occur at random,
but tends to be patterned by the environing
structure of established social relationships
and by prevailing cultural definition
(Merton, 1957, p.302).
Runciman (1966), in his analysis of environing
structure, is specific about the kind of potential
participant involved in terms of comparative reference
group analysis. In writing on the related notions of
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relative deprivation and reference group, he argues
that people's attitudes and aspirations largely depend
on the frame of reference within which they are
conceived. This has important implications for
understanding why certain individuals may not be as
inclined to participate in the honors program, alghough
they possess the qualifications necessary for inclusion
in the honors program. Runciman states that
satisfaction/dissatisfaction with one's social position
is a product of how the individual relates to members
of a personal social group. Hence, a person may be
satisfied or dissatisfied according to whether a person
feels deprived or not in relation to other group
members. Moreover, a person may feel satisfaction/
dissatisfaction according to the degree of deprivation
of the group.
Mickelson (1989), in a study which focused upon the
academic achievement of black students, found that both
working class and minority youths underachieve "because
of the poor return they are likely to receive from
education" (Mickelson, 1989 p.48). These findings
relate directly to Runciman's suppositions of relative
deprivation in that working class and minority youths
identify their social group as one which has limited
access to jobs, regardless of one's qualifications.
Hence, working class and minority youths utilize an
intra-race or intra-class reference group to identify
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their goals and aspirations. This results, in most
instances, in lower expectations, aspirations, and
achievement levels; however, it does curtail extreme
frustration from not being able to achieve idealized
goals. The Mickelson (1983) study was inspired by
previous findings of Ogbu (1979), who examined the
influence of the American opportunity structure on
minority students academic achievement. Ogbu's (1979)
findings revealed that the academic achievement of a
member's social group is affected by the knowledge that
members of that social group will face a job ceiling;
thus, this knowledge shapes the academic performance of
the social group children's academic behavior. Ogbu
states:
I think their perception of the job ceiling is
still a major factor that colors minority
attitude and school performance ... Given the
premise that what motivates Americans to maximize
their achievement efforts in school is their
belief that the better education one has, the
more money and more status one will acquire ... is
it logical to expect Blacks and Whites to exert
the same energy consistently underutilizes the
black talent and ability and underrewards
Blacks for their education? (Ogbu, 1979, p.193)
Mickelson's (1989) study also revealed that all
students have two sets of attitudes towards education.
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One set of attitudes is embodied within the Protestant
Ethic perspective - that education is a medium for
social upward mobility; these were called abstract
attitudes. Attitudes which reflected the individual's
realistic assessment of opportunities to be rewarded
for educational achievement were called concrete
attitudes. Mickelson's overall findings indicated that
the student's concrete attitudes as opposed to their
abstract attitudes formulated their perspective on
achievement in high school.
In light of the preceding theoretical orientation,
this research will focus upon the following three
research questions:
1) What set of values and attitude serve to
prompt interest in the participation of
an undergraduate honors program?
2) What affect does parental influence have
on the participant enrolled in the honors
program?
3) To what extent do participants find their
reference standards obtainable within the
program?
III. METHODOLOGY
Setting and Study Population
The collection of data for this thesis occured at
a predominately black, southern university consisting
of both graduate and undergraduate students from
various nationalities, states, and socioeconomic
backgrounds. The honors program at this particular
institution was selected because of sampling
accessibility to the researcher for data gathering
purposes.
Sample
The data for this study was collected from a
population of one hundred seventeen (117)
African-American students enrolled in hte university's
honors program. The sample consisted of fifteen (15)
males and fifty-two (52) females respondents.
Questionaire
An interview schedule, consisting mostly of closed
ended questions, was developed and administered to the
honors program respondents. The interview schedule was
developed to obtain demographic and socioeconomic
information from the respondents; along with questions
which addressed the respondents obtainablity of
reference group standards, perception of the honors
program, parental influence, and internal/external
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locus of control. Questions 01-06 collected data
pertaining to demographic information (i.e., age, sex,
race, and ethnicity). Questions 07-14 related to
socioeconomic/background variables i.e., mother's and
father's educational and occupational background).
Questions 18, 21, and 22 focused upon measuring the
obtainability of reference group standards among the
participants (i.e., I get along well with most of the
participants enrolled in the honors program).
Questions 24-29 is concerned with measuring parental
influence as a variable used to encourage the
participant to attend college and make career choices
(i.e., my father influenced my decision to attend
college). Questions 19, 20, 23, 30, and 40 focused
upon the participant's perception of self-worth and
internal/external locus of control (i.e., I am able to
do things as well as most other people) . The
questionaire was developed using a five (5) point
Likert Scale with the following range of responses for
questions 18-42: strongly agree, agree, uncertain,
disagree, strongly disagree.
Data was collected from the respondents in a
classroom setting during the regular scheduled weekly
meeting with the program director of the honors program
not present. Because all of the participants were not
present at the first session, some were allowed to come
by the honors
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program director office and complete the survey
instrument; however, no questionaires were allowed to
be taken and completed by the respondents. After the
questionaires were completed by the respondents, they
were coded for data analysis.
Data Analysis
The data analysis for this thesis consisted of
descriptive and inferential analysis. Descriptive
statistics was utilized to examine the participants
social, demographic, and economic characteristics.
Specific measures used to analyzed these
characteristics were frequency distribution, percentage
distribution, and mean. Inferential analysis,
specifically Pearson's Chi Square was used to determine




This thesis is subject to the following
limitations:
First, the study sample is skewed toward females (77.6
percent). This along with a small sample size (N=67),
indicate that the findings will be difficult to
generaliize to the entire honors student population.
Second, forty-two participants (62.7 percent) surveyed
were classified as freshmen, and had been enrolled in
the honors program for only two semesters. A total of
fifteen sophomores (22.4 percent ) participated in the
survey, and only seven juniors (10.4 percent) and two
seniors (3.0 percent) participated in the survey.
Thus, the sample relies heavily upon information
solicited from underclassmen, who may have limited
knowledge of the program, and who have not had an
opportunity to experience all that the honors program
has to offer.
IV. FINDINGS
The purpose of this thesis was to examine
characteristics which may promote undergraduate
participation in an honors program. The sample of
respondents surveyed consisted of sixty-seven students
distributed as follows: forty-two freshmen (62.7
percent), fifteen sophomores (22.4 percent), seven
juniors (10.4 percent), and 2 seniors (3.0 percent).
All respondents were enrolled in the honors program at
their respective institution. Of the 67 respondents,
fifteen were male (22.4 percent), and fifty-two were
female (77.6 percent).
The majority of the participants (61.2 percent)
grew up with both parents; however, a significant
number of the participants (31.3 percent) experienced
growing up in a single parent household with their
mother. Only two respondents (3.0 percent) grew up
living with relatives. Twenty-five of the respondents
(37.3 percent) were of age eighteen, twenty-five of the
respondents were of age nineteen, thirteen of the
respondents (19.4 percent) were of age twenty, and
three of the respondents (4.5 percent) were of age
twenty-one. All respondents were single with sixty-two
(92.5 percent) respondents living on campus. Five
of the respondents lived at home with their parents.
The majority of the respondents (97.0 percent ) have no
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children, with only two participants (3.0 percent)
having offsprings.
Nineteen respondents (28.4 percent) listed their
father's occupation as white collar, and thirty
respondents (44.8 percent) listed their father's
occupation as blue collar. A significant number of
respondents (20.9 percent) did not list their father's
occupation on the survey. Thirty-eight respondents
(56.7 percent) listed their mother's occupation as
white collar, while nineteen respondents (28.4 percent)
identified their mother's occupation as blue collar.
Three respondents (4.5 percent) identified their
mother's as housewives. Twenty-two respondents (32.8
percent) indicated that their fathers' received an
education at the graduate or professional school level,
and eighteen respondents (26.9 percent) indicated that
their fathers' had received an high school education.
Four respondents (6.0 percent) indicated that their
fathers' had recieved less than a high school
education. Thirty-three respondents (49.3 percent)
indicated that their mothers' had received a graduate
or professional school education, fifteen respondents
(22.4 percent) indicated that their mothers' had
received an high school education, and four respondents
(6.0 percent) indicated that their mothers' had
received less than a high school education. The
majority of the respondents (49.3 percent) indicated
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that their mothers7 received an education at the
graduated or professional school level. Fifteen
respondents (22.4 percent) indicated that their
mothers' had received an high school education. Four
respondents (6.0 percent) indicated that mothers' had
received less than a high school education.
Over half of the participants (52.2 percent)
indicated that they were more comfortable discussing
their problems with friends, whereas twenty-five
respondents (37.3 percent) indicated that they were
more comforatble discussing their problems with family
members.
The average amount of time for participant
enrollment in the honors program was two semesters,
with 32.8 percent of the participants being enrolled
for one semester and 37.3 percent of the participants
being enrolled for two semesters.
Tables l through 3 indicates the students'
attitude and values pertaining to the honors program.
Specifically, Table 1 reflects the students' opinion
that "participation in the honors program will make
more opportunities availiable to them than being
enrolled in the regular academic curriculum." The
majority of the respondents (62.7 percent) strongly
agreed wiht the aforementioned statement, while
seventeen (25.4 percent) agreed. Seven respondents
(10.4 percent) were uncertain and only one respondent
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(1.5 percent) disagreed that more opportunities would
be made availiable by participating in the honors
program curriculum. Table 2 indicates the results
obtained by asking the respondents if the honors
program would "assist them in obtaining their career
goals after college more readily than enrollment in
regular academic curriculum." Thirty-nine participants
(58.2 percent) strongly agreed with the statement,
thirteen participants (19.4 percent) agreed, thirteen
participants (19.4 percent) were uncertain, and only
two participants (3 percent) disagreed. In Table 3, it
is observed that a majority of the participants (37
respondents: 55.2 percent strongly agreed; 20
respondents: 29.9 percent agreed) considered the honors
program to be a factor in compelling them to
continually strive for academic excellence. Only six
respondents (9.0 percent) were uncertain and two
respondents (3.0 percent) disagreed.
Tables 4 through 6 focus on the extent to which
participants find their reference standards obtainable
within the honors program. Table 4 indicates how well
the participants feel they get along with most of the
other participants in the honors program. Sixty-one
participants (91 percent) responded that they got along
well with most of the in the honors program. Only six
participants (9 percent) were uncertain. No
participants disagreed. Table 5 reflects that a
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majority of the participants (55 participants, 82.1
percent) agreed that being a participant in the honors
program is an essential part of their academic/college
career. Nine participants (13.4 percent) were
uncertain and three participants (4.5 percent)
disagreed. In Table 6, it is observed that a majority
of the respondents (95.5 percent) feel that
participation in the honors program has been a positive
and rewarding part of their academic/college
experience. Only three participants (4.5 percent) were
uncertain, and no participants were in disagreement.
Data analysis reveals that parental influence was
a factor in the participants' of the honors program
decision to attend college. Also, parental influence
is considered a factor in helping to decide the
participants' career choice after graduation from
college. Of the parents, mothers were more influential
than fathers in affecting the participants' decision to
attend college and in assisting to decide career
choices after college graduation. In Table 7, it is
observed that a majority of the of the respondents
(61.2 percent, 41 respondents) considered their fathers
to be an influential factor in helping them decide to
attend college. However, a significant number of
respondents (29.9 percent) disagreed that their
fathers' played an intricate role in influencing them
to attend college. Table 8 reveals that fifty-five
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participants (82.1 percent) considered their mothers'
an influential factor in helping them decide to attend
college, with nine respondents (13.5 percent) in
disagreement. Table 9 indicates that only twenty-seven
participants (40.3 percent) considered their fathers'
as viable in helping to decide their career after
college, while twenty-nine participants (43.3 percent)
did not consider their fathers' as influential in
helping to decide their career choice after college.
Table 10 shows that a significant number of respondents
(37 respondents, 55.2 percent) considered their
mothers' as being influential in helping to decide
their future career after, while eighteen respondents
(26.8 percent) did not consider their mothers'




Participation in the honors program will make more
opportunities availiable to me than being enrolled in
the regular academic curriculum.
Cumulative
Frequency Percent Percent
Strongly Agree 42 62.7 62.7
Agree 17 25.4 88.1
Uncertain 7 10.4 98.5
Disagree 1 1.5 100.0
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Table 2
Participation in the honors program will assist me in
obtaining my career goals more readily than being
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Being a participant in the honors program has been a




Strongly Agree 35 52.2 52.2
Agree 29 43.3 95.5
Uncertain 3 4.5 100.0
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Table 7

























































































































Inferential statistics, specifically Pearson's Chi
Square, was conducted at the .05 level. A significant
relation was showed to exist between both male and
female participants in regards to their perception of
the honors program as being instrumental in helping to
make their college/academic career a rewarding
experience, making more opportunities availiable to
them than the regular academic curriculum, and
obtainability of reference standards from being
involved in the honors program. Moreover, both sexes
demonstrated a signigficant level of internal direction
as opposed to external direction. In general, the
respondents, both male and females, represented a very
homogenous group, with no significant variability in
socioeconomic status, perception of the honors program,
and obtainability of reference standards. However, in
respect to questions pertaining to father's support,
their was significant variability.
Significant relation was founded to exist at the
.05 level in reference to paternal support for the
respondents in influencing their decision to attend
college, monitoring their academic progress, and
assisting them in career choices after college. Those
respondents who were not as sure of paternal support
responded with uncertainity or disagreement.
Summary
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The purpose of this thesis was to examine
characteristics of students participating in an honors
program at a predominately black southern university.
This thesis sought to examine the attitudes of of the
participants and their perception of the honors program
in hope of shedding insight on characteristics linked
to high academic aspirations. This research was guided
by the following research questions:
1) What set of values and attitude serve to
prompt interest in the participation of an
undergraduate honors program?
2) What influence does family socialization
have on the participant enrolled in the
honors program?
3) To what extent do participants find their
reference standards obtainalbe within the
program?
The sample for the study consisted of fifteen
males and fifty-two females enrolled in an
undergraduate honors program at a southern,
predominately black university. Each respondent was
asked to complete a forty item questionaire
pertaining to ascertaining the beforementioned
information.
V. IMPLICATIONS/DISCUSSION, CONCLUSION AND
RECOMMENDATIONS
Analyzing the various characteristics of
participants enrolled in an undergraduate honors
program involved utilizing a questionaire to obtain
information pertaining to demographic and socioeconomic
characteristics of respondents and parents; along with
questions designed to measure the respondents
obtainablity of reference group standards, perception
of the honors program, parental influence, and
internal/external locus of control.
Program Homogeneity
In general, college populations tend to represent
a more homogeneous group than society as a whole. The
participants of the honors program, however,
represented an even more homogeneous group than is
generally expected of college populations with no
significant variance in socioeconomic status among
participants' parents (of which a majority were blue
collar), no significant heterogeneity of obtainablity
of reference group standards, and homogeneity of
respondents' perception of the honors program. This
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was true of both male and female respondents.
Internal/External Locus of Control
Both male and female respondents reflected a
significant level of internal locus of control,
regardless of whether they came from single or dual
parent structural backgrounds. Moreover, those
respondents who did have wide gaps in socioeconomic
status (i.e. parent's occupation and income) reflected
the same broad values. Hence, parent's education,
family income, and single/dual parent status did not
have a significant effect on the respondents; evident
by the respondent's perspective of their ability to
achieve their academic and career goals-qualities which
are not typical of low income, working class groups.
Single vs. Dual Parents
Although respondents from both single and dual
parental backgrounds did not exhibit significant
variance in self-worth, academic values, and career
aspirations, those respondents who were not confident
of paternal support were uncertain or disagreed with
the role their fathers' played in influencing their
decision to attend college and in supporting and
motivating them during their college career.
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Conclusion
Based on the findings of this study, it is
concluded that:
1. Social background does not play a significant
role in determining the participants in the honors
program level of self-worth, academic and achievement
values, and career goals.
2. Participants in the honors program, regardless
of socioeconomic background, were homogeneous in their
values and attitude, perception of the honors program,
and obtainablilty of reference group standards.
Recommendations
The following recommendations, based on this
study, should be considered for future reseach:
1. More indept study should be conducted to
determine the relationship of socioeconomic/demographic
variables to academic performance and achievement.
2. Examine the influence of role-specific
significant others for both male and females and their
affect upon the individual to participant in programs
that promote academic excellence.
3. Examine the characteristics of family
structure and precollege environmment to determine the
role they play as motivators.
4. A follow up should be conducted on all
participants involved in the honors program after
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completing their academic career to determine the rate
of participants who are actually persuing their career
goals.
5. An assessment of participants values and
attitude should be conducted prior to and after
completion of having participated in the honors
program.
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2. with my parents
3. with relatives











Do you have any brothers or sisters? 8b. If yes, how many are older/younger?
! yes brother(s) older/ younger
sister(s)2. no older/ younger
Do you have any children? 9b. If yes, how many?









7. not at all
Qll. What is your father's occupation?
Q12. What is your mother's occupation?
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13. The highest level of education my father completed is:
1. less than high school 3. graduate or professonal school
2. high school 4. other
14. The highest level of education my mother completed is:
1. less than high school 3. graduate or professional school
2. high school 4. other




i. I feel my chances of ascertaining my future goals in life are:
1. excellent 3. good 5. other
2. very good 4. average
17. I have participated in the honors program for semester(s).
Please check the appropiate box for questions number 18-42,
18. I get along well with most of the parti
cipants enrolled in the honors program:
19. I feel that participation in the honors
program will make more opportunities
availiable to me than being enrolled in
the regular academic curriculum:
20. Participation in the honors program will
assist me in obtaining my career goals
after college more readily than being




AGREE UNCERTAIN DISAGREE STRONGL
DISAGRE
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(21. Being a participant in the honors program
is an essential part of my academic/
college career:
|22. Being a participant in the honors program
has been a positive and rewarding part
of my academic/college experience:
23. Participation in the honors program compels
me to continually strive for academic
excellence:
|24. My father keeps close track of how well I
am doing in school:
125. My mother keeps close track of how well I
am doing in school:
126. My father influenced my decision to attend
college:
27. My mother influenced my decision to attend
college:
28. My father will be influential in helping
to decide my career after college:
29. My mother will be influential in helping
to decide my career after college:
30. I take a positive attitude toward myself:
31. I am able to do things as well as most
other people:
32. I am liked by most people:
33. It's not what you know but who you know:




AGREE UNCERTAIN DISAGREE STRONGL\
DISAGREE
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35. Every time I try to get ahead, something
or someone stops me:
36. When I make plans, I am almost certain I
can make them work:
37. On the whole, I am satisfied with my life:
38. My plans hardly ever work out:
39. I feel that a person can achieve mostly
anything if they try hard enough:




AGREE UNCERTAIN DISAGREE STRONGLY
DISAGREE
